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EMPLOYMENT OPPORTUNITIES FOR RILINGUAL STUDENTS

In the past three years there has been an immense change in the demand
for bilingual employees in Montreal., Hitherto it has always been possible
for the unilingual English-speaking High School graduate to anticipate
opportunities comparable to those of his bilingual counterpart. Reprettably,
this is no longer true. Companies long considered to be Anglo—Saxon'are now
changing their policies and insisting on bilingual employees. Furthermore,
unilinguals already employed are in a great number of companies being compelled
to spend mmany man-hours in French language instruction.

At the University of Montreal's extension department there are
approximately 900 students enrolled in French courses. These include some
325 executives of 10 specific companies: Canadian National Railways; Aluminum
Company of Canéda; Henry Birks (jewellers); Johnsan and Johnson (pharmaceuticals);
Steel Company of Canadaj Vestinghouse; the Anglican Church (religion);
Northern Flectrics Simpson's department store; and Smith, Kline and French
(pharmaceuticals). Other companies are making similar efforts to produce
bilingualism by making arrangements with Maill University and private
language schools.

Already the Government has embarked on a program designed to Irroduée
bilingualism in the federal civil service, Dilingualism for civil servants
has been termed an "absolute and essential need" by Mr. Eugéne Therrien -

a former member of the Glassco Commission.

e helieve that a school system should offer an education sufficiently
comprehensive to provide the graduate with the essentials for pursuing the
vocation or profession of his choice. 'l would not be satisfied with a
school system which neglects to teach students to write competently - and
we should not be satisfied with a system which fails to produce bilingualism;

both are basic and fundamental to finding employment in the Ouebec of today.
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Tt has been argued that just as we do not slant the curriculum in favour
of the fu-ure engineer, accountant, or doctor, neither should e aim it at
the future linguist. However, giving a child one other language, and in fact
the same language spoken by 80% of his neighbours, hardly qualifies him as
a linpuist. It does however give him an equal chance to compete for jobs with
his French-speaking neighbours.

We contend that our children should be bilinpgual and we here support
this belief with information obtained from the Montreal offices of the
National Zmployment Bureau, an Executive Placement Bureau, and a Public

Relations Manager of a large English Corpany.

National Smployment Bureau - Mr, Desjardins in a telephone conversation stated

that:

1. 80% of all Secretarial, Stenographic and Ceneral Clerical openings demand
bilingualism.

2. 80% of Sales positions require bilingualism; the remaining 20% for the
most part require French.

3. General Blue Collar; as most of the work force speaks French the demand
is for bilingual supervisory personnel and foremen.

4,. Administrative openings; generally all bilingual.
5, T.C.,A,; all stewardesses must be bilingual.
6. Nurses; must be bilingual if they wish to practice as Occupational Nurses.

If they prefer to work in hospitals - especially children's hospitals -
it is desirable.

The Bell Telephone Company of Canada - !'r. Lowel and Mr. Chevrier in telephone -

conversations stated that:

1. Sales Service Representatives, Operators, Construction Men, Installers,
Public Relations Personnel are all recuired to be bilingual.

2. Most Secretaries are required to be bilingual, particularly those of
executives. Those who are not bilingual have their job opportunities
vastly curtailed.

(78]
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Preference is given to bilinpual typists.
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4, Managers in many departments must be bilingual.
M. Chevrier, who is a Public Pelations Manager, also stated that approximately

75% of the female employees and 50% of the male employees in the Bell
Telephone Company (Montreal and environs) are bilingual.

John Holt Stetham and Company Limited (Executive Placement) - Miss Garneau

in a telephone conversaticn stated that:

25% of today's executive openings require bilinpualism. This is about
double the requirement of three years ago = and the trend is still
rising.

Thic evidence leads one to the conclusion that in the Ouebec of tomorrow
bilingualism will be an essential and basic requirement for the vast majority
of jobs. In the Quebec of yesterday the French person who could not speak
English vas severely limited in his choice of employment. In the Quebec of

t+omorrow we think the "shoe will be on the other foot,"

The alternative to bilingualism will be for the student to seek
employment outside the Province. If this alternative becomes a general

practice then the Protestant School System will stand convicted of failing

jts basic responsibility.

M.M., Parkes
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SOME EDUCATIONAL CONSIDERATIONS IN REGARD TO A BILINCUAL

SCHOOL CURRICULUM FOR ST. LAMBERT

A committee of Fnglish Protestant parents in St. Lambert, consisting of over
200 parents with children under eight years of age, are appealing to the Central
School Board of Chambly County to consider inaugurating bilingual classes in the
St. lambert Elementary School with the idea of producing students who will be
bilingual by the time they enter high school. By bilingual we mean equally, or
nearly equally, fluent in both English and French, able to use both languages
as a means of verbal and particularly oral communication. The classes would be
open to the children vhose parents signify interest, and not only to children of
superior ability.

e are basing our request on the assumption that it would be to the advantage
of our children to be fluent in French for educational, cultural and economic
reasons. e believe our proposal is educationally and psychologically sound and
we are basing our judgment on the evidence sgiven in the UNESCO report on Foreign

Languages in Primary Education (1962), on the opinion of some outstanding

educators and psycholopists as expressed in newspaper articles and books, and

on an intenview with a leading lanpuage psychologist, and finally on the
experience of families we know who have sent their English-speaking children to
French schools. Also we are inspired by a simple feeling that our children are
being deprived of an educational advantage which should not be beyond the ability
of our schools and society to provide.

Current methods may be giving our more linguistically-gifted students a
fair knowledge of French, but the average student is not acquiring anything
approaching the knowledge which we think desirable. There are a number of
reasons for this, (some of which we shall discuss later) but surely one is that
we are not taking full advantage of the early years for teaching this difficult

subject.



EXPERIENCE OF FOREIGN COUNTRIES

The new approach of teaching young children a second language is receiving
attention from educators all over the world. An international meeting of experts
was held ir Wamburg in April 1962 and some of their conclusions are very
pertinent to our problem. Though many questions remain unanswered regarding
the best timing and method for teaching a second lanpuage, the experts concluded
that the "political, economic and cultural interdependence of the world today
demands a crossing of lanpuage and naticnal barriers in the earliest phases of
schooling. Primary education must become more internmational-minded. Our basic
concept of literacy ray have to be modified so as tc include - besides
the learning of reading and writing the vernacular - the acquisition of another
lc’:mguaf:e".1 The author of the report goes on to say that the neurophysiological
and psychological aspects of learning a second lanpuage appear to be more
favorable in childhood. (See separate report for discussion of these points.)

Tn sore countries learning a second lanpuage is necessary for education and
commmication (there is no hesitancy in introducing a second language in Grade I
in these cases), vhereas in others it is more a question of educational choice.
Our purpose for teaching French is unique to our country, combining regional,
national and intermational goals, but it has features that can be found elsewhere
in the world. "vhatever the reason for which languages are taken up in the
primary school," the UNESCO report continues, '"there is clear evidence that
such learning is a practical proposition, that it can be educationally valuable
for children generally (not only for the specially gifted) and that it can
produce worthwhile results."?2 The report goes on to say that there is sufficient
experience available in different countries now to give guidance in questions
of time, staffing, content, materials, methods, continuity and finance.

The eymeriences of forty-five countries are given, some in detail. Nine

countries start second lanpuage teaching below the age of 6, twelve between
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the ages of 6-7, twelve between the ages of 8-9, and seven between 9-10.
Thirteen of these countries teach French as a second lanpuage, 19 English. The
second language is the other language of the country in nine bilinpgual countries.
In some countries, education is hardly possible without a second languape taught
early (Niperia, French-medium Afpican States, Kenya etc.) Most of the
experimental work has been done in countries vhere a second lanpuage is taught
as a matter of educational policy, not because there is any urgent need.

It is interesting to note that Canada is hardly mentioned in the UNESCO
report, except in reference to experiments on bilingualism by Dr. v1,L. Lambert,
an American psychologist who is an Associate Professor at McGill University.
Surely w= should be taking the initiative in this field of language learning,
and should not be waiting for the results of experimental work in other countries
where there is no immediate pressure. ‘hile profiting from their experience,
we can plan our program with our particular children and our particular environment
in mind. Ten years from now the experts i1l want to know what we have contributed

in this sphere.

WORTH AMERTCAN CONTEXT - HOW MUCH FRENCH IS DESIRABLE?

In the Gazette on December 19th, 1963, Dr. lLambert is quoted as saying
"There is as much evidence in scientific literature for as acainst people
becoming “ilingual or bicultural.” This is a problem for individuals in our
nation and not one to be solved here. However, ve are taking up 1/8 of our
children's time in high school and a fair amount in elementary school and are
not achieving much in the way of fluency. One could argue from Dr. Lambert's
point that it would be better to discont inue TFrench instruction altogether.

A partial knowledge of a language, not enough to really communicate with
nationals of that language, could well be more harmful than no knowledge of the

language at all. I!Mr. Stern says in the UNESCO report: "A superficial and
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insecure acquaintance with a seéond lanruage may simply aggravate the sense of
remoteness and isolation when faced with another country and its language."3
Since we are unlikely to drop French at this stage, we should do something to
diminish the remoteness and isolation all too prevalent here.

1. James B. Conant, former president of Harvard University and advisor

of the late President Kennedy on ~ducational matters, in his book on The

American !'igh School Today, published in 1959, has this to say about learning

foreign lancuages:

The main purpose of studying a foreign lanruage is to obtain something
apnroaching a mastery of that language. And by mastery is surely meant
the ability to read the literature published in the language and, in the
case of a modern lanpuape, to converse with considerable fluency and

accurecy with an inhabitant of the country in question.
And if the country in question is our own, how much more important is this goal!l
The author poes on to say:

Unless a person has acquired something approaching mastery of one foreign
language, he has missed an educational experience of the first importance.

Such neople never know what it means tc lnow another language. ... A real
know.edpe of a foreign language makes available a new approach to human
problems. ... It is arreed by foreipn language teachers that a person

who has mastered one foreign languare is in a position to learn a second

with far jreater ease than would otherwise be the case. ... I do not venture

to sugpest the best method of teaching a foreipgn language. There is no
deuly- that very consic2inble progress has been made in developing new
methods. Furthermere, there can be no queﬂgion that children learn foreign
lanpuages mcre readily when they are young.

The 3chool Roard may argue that we are teaching a foreign language to the
very young and thus 1iving up to the recormendations of the experts and
educators. However our children are not approaching the competence discussed
in the UNESCO report nor are our sraduates attaining the mastery recommended
by Mr. Ccnant. American high schools implementing his sugpestions will be much
further along the road to producing bilinpual students than we are, particularly
since Corant's program is generally for the more linguistically gifted. He

encourages those who are not having cood results in languages to drop their

language study.



THE LANGUAGE SITUATION IN MONTREAL

More is involved than just teaching methods in learning a foreign language.
Language instruction in the French schools here is no better than in our schools,
yet their children are immensely successful in learning English. ' One reason is
the psychological climate of our society. In some ways it can be compared to
the one found in Relgium. A Belgian linpuist's observations have some bearing
on our problem. She says:

One might lay down as & law of experience that wherever two languages are

being confronted, one will hold a stronger position over the other;

native speakers of this predominant language will in no way feel it necessary

to become acquainted with the other; native speakers of the underprivileged

language will fight shy of learning the other, as this would seal the doom
of their own language; bilingualism is bound to encourage individuals to
slip gradually from one language system into the other, the language
eventually to supersede the other being not so much the ong which was
acquired first as the one which has proved to be dominant.

The historical reasons for the dominance of the English language over the
French need not be discussed here. But this quotation helps explain the recent
agitation of the French-Canadians to preserve and foster their own language;
it is clearly in danger. It explains why there was the recent protest against
teaching Fnglish to Grade I French ctudents in Montreal schools. It also
gives a clue *to The success of French-Canadians in learning Inglish,

Enelish is hardly in danger of losing ground on this continent, whereas
in the 1ife-time of our children a knowledge of French will serve them in good
stead, especially at this time of social upheaval in the province. Those who
fear that our children would lose their Anglo-Saxon identity if they become
bilingual are hardly on sound ground, psychologically—speaking.

Because French has unfortunately been the low-status language in Montreal,
the teaching of it to Anglo-Saxons has been most difficult. Several experiments
have demonstrated the nepative influence of environment on language-learning.

In the UNESCO report we read the following:

We must draw attention to certain social and emotional factors in






